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Abstract 

A professional special education teacher is one who has the training experience and education that qualifies him 

for that title-professional teacher in special needs education. He must have knowledge of those techniques and 

strategies which he uses in his profession. This study sought to find out the basic skills and other ones which the 

professional teacher in special need education must know to bring fort successful and productive learners in 

Taraba State of Nigeria. Three research questions and two hypotheses were answered and tested respectively in the 

study. All the teachers (60) in the special schools were used for the study due to few numbers. The instrument for 

data collection was a structured questionnaire designed by the researchers and named Acquiring Knowledge of 

Teaching Skills for Special Needs Education Teachers (AKTSSNET). The questionnaire was dully validated for 

face and content validity by three experts; one each from Guidance and Counselling, Measurement and Evaluation 

and special Education. A reliability coefficient of 0.88 was obtained when it was pilot tested. Data was analysed 

using mean and t-test for testing the hypotheses. The findings revealed that active participation by special need 

learners has the highest acceptance with a mean rating of 3.70. Therefore the study recommends that special 

education teachers should acquire more skills in the area of involving (participation) the special need learners in 

their lessons. 

 

 

Introduction 

The concept of learning has so many diverse definitions but with similarities. Abolade (2000) opined that learning 

involves mental process; acquisition of some skills and competencies. These skills can be acquired consciously or 

unconsciously and they can be in formal education environment or in a non-formal situation. Learning is the mental 

activity by which knowledge and skills, habits and attitude, virtues and ideals are acquired, retained, and utilised, 

resulting in the progressive adaptation and notification of conduct and behaviour (Kelly, 1965) as in (Abolade, 

2000). The authors opined that learning is any activity which leads to a new experience or events. There is positive 

learning and negative learning. The learning that will help one succeed in life is a positive one but the learning that 

will help to ruin one’s life is negative. Learning takes place right from the womb to birth and till death. That is to 

say, it is a continuous process. It is only learning that measures achievements and failures in one’s life endeavours. 

 

Learning is a very important variable in education industry. It may be said to be the pin on which other educational 

variables balance and turn. Some educational psychologists have propounded theories of learning. These 

psychologists are Robert Gagne, Neal Miller, Edgar Dale, B. F. skinner, Jean Piaget among others. Effective 

learning under a conducive educational setting has immensely been controlled by many factors. The most important 

characteristic of learning is the activity of the learner. The main objectives of the learning process in school 
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environment are: acquisition of knowledge, development of skills and habits involving ability to perform certain 

tasks to have some behavioural patterns, the functioning of the power to think clearly, resourcefully and freely. In 

other words learning process involves knowledge of the three domains: cognitive, affective, and psychomotor. 

These domains are achieved through the shared efforts of the learner and the teacher. Teacher characteristics here 

may be seen as a valuable treasure that accelerates learning. It is the task of the teacher to know the needed skills 

for the child and the strategies to be used to acquire those skills since Nigeria gave every child (Physically 

challenged or not) the right to be educated (FRN, 2004). Kessel, Wingenbach and Lawver (2006) reported that 

Elbert and Baggett in 2003 found that agricultural education teachers in Pennsylvania did not feel prepared in 

completing individual vocational education plans and individual education plans. They noted that teachers needed 

additional training to become knowledgeable about laws applying to special needs students. Learning therefore has 

a high correlation with teaching. 

 

Teaching is a process of imparting knowledge. It is the method of disseminating information from the teacher to the 

learner. The efficient instrumental cause of learning is teaching which is brought about by stimulation, guidance, 

direction, communication and motivation in learning (Abolade, 2000). Teaching therefore comprises all activities 

and strategies for undertaking those activities that are instrumental to the progress of the learner. It is the teacher’s 

function to stimulate those learning activities. 

 

A teacher must also possess some qualities of leadership and counselling which are necessary for his growth, 

development and success as a professional. These professional qualities are; authority, competency, decisiveness, 

enthusiasm, humility, human, imagination, initiative, loyalty, integrity, self control, respectability, honesty, and 

responsibility. For the teacher to achieve a reasonable amount of these objectives he must possess certain basic 

skills and be willing to generate and create more during the process of teaching. As a professional teacher he carries 

the less privileged and the physically challenge along through his method of teaching. These are people with 

special needs who need special attention. 

 

Learners with special needs are those people with one impairment or the other. This could be from birth, body 

malfunction or accident. These people with special needs include: women, nomads, physically challenged, migrant 

fishermen, traders, artisan among others. These groups of people need a professional special education teacher who 

will help them to achieve and adjust in their lives endeavours. Olakunbi (2005) defined people with special needs 

as people with any characteristic or who are under any situation that confer on them the need for special attention 

beyond that which is usually required by unaffected people. People who are physically impaired need special 

education. It is in the light of this that the expertise function is needed since special strategy is required. The teacher 

should make his classroom safe. He should have the knowledge of how to break his work- simple to complex, 

unfamiliar to familiar. Tell the truth, make his work human, emphasise what you want the learners to remember 

(Teacher without Borders, 2009). 

 

Statement of Problem 

The problem that necessitated the researchers’ choice of this study was that of poor academic performance and 

poor creativity among the special needs learners both within the school and outside the school in Taraba State. 

Educational methodology says that if the student has not learnt the teacher has not taught. That is to say that the 

academic performance of learner centres on the teacher. To overcome this saying, the teachers must continue to 

strategise and re-strategise. The research became necessary now that the causes of academic failures be identified, 

see the magnitude of the problems and find out ways of improving on the situation. 

 

This research attempted to find out how knowledge of professional teaching skills will help special education 

teachers, then ways to overcome the poor academic performance of the learners. This research will also help the 

learners to be skill oriented both in school and outside school. The work is related to previous investigations by 

Ogbebor (2009) and Anagbogu et al (2009) on counselling needs of challenged children. 

Research Questions 
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The following research questions were raised and answered: 

1. What are the teaching skills that the professional teacher employ to impart knowledge? 

2. What activities do the special need people employ during teaching and learning situation? 

3. What other strategies does the teacher adopt to facilitate learning? 

Research Hypotheses 

1. There is no significant difference between the mean scores of the teaching skills employed by the 

professional teacher and non-professional teacher. 

2. There is no significant difference between the mean scores of the teaching skills employed by special needs 

education teachers in both public and private schools. 

Population and Sample 

 The population of the study include all the special education teachers in both public and private secondary 

schools in Taraba State of Nigeria. The sample size consists of the 60 special education teachers in the six out of 

seven special schools in the state. 

Methodology 

The design used was a descriptive survey research. Nworgu (2006) stated that descriptive survey describe 

events as they are in their natural settings. All the teachers (60) in the special needs schools in the area constituted 

the population of the study. 

Table 1: Population Distribution of Teachers by School 

School Type Schools Teachers 

Public School Special Education Centre Mutum Biu. (Pry/Secondary) 

Special Education for Handicapped Magami Jalingo. 

School for the les Privilege, Wukari. 

Orphanage Home, Wukari. 

Juvenile Home, Wukari.  

Orphanage/Rehabilitation Centre, Jalingo.   

24 

12 

8 

4 

6 

6 

Private School 

 Total 60 

Source: Taraba State Ministry of Education, 2010.  

 

The researchers constructed a questionnaire titled Acquiring Knowledge of Teaching Skills for Special Need 

Education Teacher (AKTSSNET). The questionnaire consisted two sections (A and B). Section A was for 

demographic characteristics of the respondents while section B was to elicit data for the study. Section B consisted 

of 15 items on the professional teaching skills for the special education teachers. The responses to the questionnaire 

items were design on a 4- point rating scale: Strongly Agreed (SA) =4, Agreed (A) =3, Disagreed (D) =2 and 

Strongly Disagreed (SD) =1. Mean ratings from 2.50 and above were taken to mean agreement. 

 

The instrument was subjected to face and content validity. The researchers submitted the initial draft of the 

questionnaire to three experts in Guidance Counselling, Measurement and Evaluation and Special Education, all in 

Taraba State teaching Service Board. A pilot test for reliability was carried out. Copies of the questionnaire were 

administered on a sample of 7 teachers in special education centre in Takum zone in Taraba State which was not 

part of the study. A reliability coefficient of 0.88 Cronbach alpha was obtained. This indicates that the instrument 

was reliable for data collection. The researchers distributed and retrieved filled copies of the questionnaire within 

three weeks form the respondents in the study area. Responses from three research questions were answered using 

mean rating while the hypotheses were tested using t-test at 0.05 level of significance. 

 

 

 

Data Analysis 
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The data obtained from the questionnaire to answer the research questions were analysed using mean and the null 

hypotheses were tested using the student t-test at 0.05 level of significance. 

 

Results and Discussion 

Table 2: Demographic Characteristic 

Variables  N % 

Gender Male 42 70 

 Female 18 30 

Total  60 100 

Age 15-19Years 18 30 

 20-24 16 26.7 

 25-29 14 23.3 

 29 & Above 12 20 

Total  60 100 

Teaching Experience 1-5Years 22 36.7 

 6-10 18 30 

 11-15 12 20 

 16 & Above 8 13.3 

Total  60 100 

Qualification NCE 36 60 

 Degree/HND 24 40 

Total  60 100 

 

Sixty special education teachers responded to the questionnaire. 70% were males and 30% were females. 36.7% 

had teaching experience between 1-5 years, 30% had teaching experience between 6-10 years, 20% had teaching 

experience between 11-15 years, and 13.3% had teaching experience between 16 and above years. 60% had NCE 

and 40% had Degree/HND.  

 

Table 3: Respondents’ mean ratings of the teaching skills in special needs education  

S/No Items Teaching Skills Mean Rank Remark 

1 Communication instructional Techniques 3.88 1 Agree 

2 Organisational Instructional techniques (use of examples) 3.85 2 Agree 

3 Set-induction instructional Technique 3.80 3 Agree 

4 Questioning instructional Technique 3.72 4 Agree 

5 Reinforcement instructional Technique 3.70 5 Agree 

 

 

Table 3 above shows that communication is the highest of the teaching skills used by the professional teachers in 

special needs education schools with the mean score of 3.88. All the scores were above 2.50 therefore they are all 

useful teaching skills to these types of teachers. 

Table 4: Respondents’ responses on the learner’s activities during teaching and learning process in special school.    

S/No          Items Teaching Skills Mean Rank Remark 

1 Active participation-answering question through assignment, 

comments, observation and other change of views and ideas 

 

3.70 

 

1 

 

Agree 

2 Coping notes in their own books 3.65 2 Agree 

3 Careful listening and carrying out project 3.62 3 Agree 

4 Solving Problem in their books 3.50 4 Agree 

5 Asking questions to the teacher 3.30 5 Agree 
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In table 4, all the items were rated above 2.50 but students’ active participation in the form of answering questions 

as the teacher directs to individuals, individual contribution through comments, observations etc was rated highest. 

 

Table 5: Respondents’ Responses on other teaching strategies of the professional Teacher in special needs schools. 

S/No Items (other strategies or skills) Mean Rank Remark 

1 Showing students what they need to accomplish,  

how and why 

 

3.89 

 

1 

 

Agree 

2 Helping the learners to compare realities and show it 3.60 2 Agree 

3 Showing them some principles at work 3.45 3 Agree 

4 Showing the learners the dynamics 3.50 4 Agree 

5 Showing students where they are going 3.52 5 Agree 

 

The result of table 5 was that all the items were rated above 2.50.Therefore; these items were accepted to be added 

skills that facilitate teaching of people with special needs. 

Table 6: t-test summary of the mean rating of the professional and non-professional special needs education 

teachers. 

Group Sample Mean SD df t-cal t-crit. Remark 

Professional teachers 

Non-professional teachers 

53 

7 

3.00 

3.30 

0.63 60 1.03 1.96 Accept 

 

From the table 6, the t-cal. value of 1.03 is less than the t-crit. of 1.96. Therefore, the null hypothesis that says that 

there is no significant difference between the mean scores of the professional and non-professional teachers of 

special needs education in Taraba state is upheld. 

 

Table 7: t-test summary of rating of teachers from public and private special needs schools in Taraba state. 

Group Sample Mean SD df t-cal t-crit. Remark 

Public school teachers  

Private school teachers 

1 

59 

3.30 

3.20 

0.79 

0.85 

60 1.16 1.96 Accept 

 

The result in table 7 indicated that the t-cal. value of 1.16 is less than the t-crit. Value of 1.96. The hypothesis was 

accepted. Therefore, there is no significant difference between the mean scores of professional teaching skills in 

public and private schools in Taraba state. 

 

Discussion 

The study revealed that professional teachers of special needs education in Taraba state need to know some skills 

that make the learners have basic needs in the major domains of life as shown in Tables 3, 4 and 5. These findings 

are in conformity with Nwokolo and Anagbogu (2006) who identified that special need people should be helped 

out to adjust through special skills by the teachers. The findings also have the support of Abolade (2000) who 

advocated that teaching skills are instructional activities that generate knowledge and are applied by a teacher 

during the process of changing the behaviours of the learners entrusted to them. 

 

These professional skills will help these special teachers to make their learners feel worthwhile, loved, cared for, 

informed, assisted and accepted. It will also enable them make available adequate learning materials 

(Improvisation) for the special needs learners. The untrained and committed teachers can also benefit from the 

skills acquired by the trained teachers which will now enhance effective teaching and learning. There is no 

gainsaying that if these people are not loved, well educated and trained, they would become a liability to the society 

in which they live. 

 

The study recorded a general acceptance by the special needs teachers of the efforts and activities of the learners 

during teaching and learning situation. These activities and efforts of the learners during lesson according to 
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Maduewesi (2000) are listening, questioning, identifying, making sentences, giving numbers, drawing, copying 

notes and answering questions among others. 

 

These activities help to overcome and eradicate failure among the students after measurement and evaluation. This 

was in accordance with the result in table 3. Based on the results of the tables, the special education teacher will 

now make amends by tackling the problem associated with lack of knowledge of professional teaching skill among 

the special education teachers.   

 

Conclusion 

Teaching is a psychological force that must be exerted to bring about some behaviour modification in the learner. A 

good teacher must possess effective teaching skills and the acquisition of those professional skills can only be 

realised within and outside his formal educational environment. A professional teacher must learn so that he can 

understand what the special needs learners are thinking, feeling and doing. A successful teacher must keep abreast 

of changing times so that his purpose in teaching would be in line with the trend in education. He must continue to 

develop new and better teaching skills and techniques. Those that work today may not be effective tomorrow. A 

professional special needs teacher must be computer literate. 

 

Recommendations 

In view of the findings, the following recommendations were offered; 

1. A self-fulfilling instructional task should be created by the professional teachers of special need education. 

2. The federal, state and local government should provide adequate and conducive environment in the school 

of special needs. 

3. The professional special teachers should be ready to learn more skills and also be able to carry out basic 

educational research. They should also know the fundamental of assessment, including ability to construct, 

administer, score and interpret the results of evaluation tests. 

4. Effective guidance and counselling units should be provided in each special school by the government and 

Special teachers should be allowed to be organising and attending conferences, seminar and workshops. 

5. All levels of government in collaboration with other stakeholders should ensure that all special schools are 

equipped with special facilities that facilitate learning. 

6. There should be close monitoring and supervision of special schools by the official of teaching service 

board and ministry of education. 

7. Awareness of importance of the knowledge of teaching skills should be created by those concerned through 

mass media like television, radio, newspapers, and magazine, among other. 

8. Curriculum planners should ensure that the curriculum for special education is revisited to include the 

intervention strategies. 

9. The teachers should know how to plan individual, small group and large group learning activities so that 

the range of ability in learners is catered for. He should also know how to construct a manageable teaching 

course using varied approaches. 
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